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Abstract. Digital transformation has reshaped Islamic learning practices by changing the mechanisms of 

knowledge transmission, educational governance, and religious authority. This study aims to analyze the strategic 

management dimensions of digital Islamic learning transformation and examine how digital environments 

reconstruct religious authority among urban Muslim communities in Indonesia. This research employed a 

qualitative approach using a digital ethnography case study design. Data were collected through digital 

observation, semi-structured interviews, and document analysis involving 15 participants consisting of Islamic 

educators, digital religious content managers, and active learners. Data were analyzed using Miles, Huberman, 

and Saldaña’s interactive model through data condensation, data display, and conclusion drawing. The findings 

reveal that digital Islamic learning transformation generates three major changes: the expansion of digital learning 

ecosystems, the emergence of hybrid forms of religious authority, and the increasing need for strategic educational 

governance. The study demonstrates that digital transformation in Islamic education is not merely a technological 

process but a strategic institutional change requiring digital leadership, educator competence development, and 

quality assurance mechanisms. This study recommends that Islamic educational institutions develop adaptive 

digital strategies that integrate technological innovation with Islamic educational values and knowledge 

governance. 
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1. INTRODUCTION 

Digital transformation has significantly reshaped Islamic education by changing how 

religious knowledge is produced, transmitted, and accessed within contemporary Muslim 

societies. The emergence of online learning platforms, social media, and digital religious 

communities has expanded opportunities for Islamic learning beyond traditional institutional 

boundaries. However, digital transformation is not merely a technological adoption process; it 

represents an organizational change that requires strategic leadership, institutional readiness, 

and adaptive governance. In educational contexts, technological implementation without 

strategic management often produces limited transformation because sustainable change 

depends on institutional vision, human capability, and organizational adaptation (Bond et al., 

2024; Vial, 2019). Therefore, Islamic educational institutions face a strategic challenge: how 

to utilize digital transformation while maintaining educational quality, Islamic values, and 

legitimate processes of knowledge transmission. 

Previous studies have extensively examined digital transformation in education from 

technological, pedagogical, and learner perspectives. Research has discussed digital 
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competence, online learning effectiveness, artificial intelligence adoption, and institutional 

digital strategies (Crompton & Burke, 2023; Selwyn, 2022). Meanwhile, studies on digital 

religion have explored how online environments influence religious participation, 

communication, and emerging forms of religious authority (Campbell, 2013). However, these 

two research domains have rarely been integrated. Limited studies have investigated how 

Islamic educational management responds strategically to the transformation of religious 

authority caused by digital learning environments, particularly regarding changes in educator 

roles, institutional governance, and mechanisms of religious knowledge validation. This gap 

demonstrates the need for research that positions digital Islamic learning transformation as a 

strategic management issue rather than merely a technological or sociological phenomenon. 

Responding to this research gap, this study aims to analyze the strategic management 

dimensions of digital Islamic learning transformation among urban Muslim communities in 

Indonesia. Specifically, this study has three objectives. First, it examines how digital platforms 

transform Islamic learning practices and patterns of religious knowledge dissemination. 

Second, it analyzes how digital transformation contributes to the reconstruction of religious 

authority by changing relationships between educators, digital platforms, and learners. Third, 

it formulates strategic management implications for Islamic educational institutions in 

managing digital transformation while maintaining educational quality, institutional identity, 

and Islamic epistemological values. Through these objectives, this study contributes to the 

development of Islamic education management research by connecting digital transformation 

with institutional strategy and governance. 

This article argues that digital transformation does not eliminate religious authority but 

reconstructs it through new mechanisms of legitimacy, accessibility, and knowledge 

management. Digital Islamic learning creates a hybrid educational ecosystem where traditional 

religious authority interacts with technological visibility, online engagement, and institutional 

adaptation. Consequently, Islamic educational institutions require strategic management 

approaches that combine digital leadership, governance innovation, and value-based 

educational management. Such approaches are essential to ensure that digital transformation 

strengthens Islamic education rather than weakening the authenticity and quality of religious 

learning 

Strategic management in Islamic education refers to the process through which 

educational institutions formulate, implement, and evaluate long-term strategies by integrating 

organizational objectives, environmental changes, human resources, and Islamic values. 

Contemporary educational transformation requires institutions to develop strategic leadership, 
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governance capacity, and organizational learning capabilities because technological disruption 

continuously changes educational environments. Studies on digital transformation demonstrate 

that successful institutional change depends on strategic alignment between technology, 

leadership, organizational culture, and human competence rather than technological investment 

alone (Verhoef et al., 2021; Vial, 2019). In Islamic education, strategic management provides 

a framework for balancing innovation and tradition by ensuring that digital initiatives remain 

aligned with educational missions, moral values, and institutional identity. 

Digital Islamic learning transformation involves the integration of digital technologies, 

online platforms, and networked learning environments into Islamic educational practices. This 

transformation expands access to Islamic knowledge but simultaneously creates new 

challenges regarding authority, authenticity, and governance of religious learning. Digital 

religion studies demonstrate that online platforms generate new forms of religious authority 

through visibility, communication ability, and network participation, while traditional 

scholarly authority continues to negotiate its position within digital spaces (Campbell, 2013; 

Mcclure, 2019). Therefore, digital Islamic learning requires strategic educational governance 

that manages the relationship between technology, educators, institutions, and learners. From 

the perspective of Islamic education management, the transformation of religious authority 

should be addressed through adaptive leadership, digital governance, and institutional 

strategies that preserve Islamic educational values while responding to contemporary learning 

changes. 

 

2. METHOD 

This study employed a qualitative approach using a digital ethnography case study 

design to examine the strategic management of digital Islamic learning transformation and the 

reconstruction of religious authority among urban Muslim communities in Indonesia. The 

study was conducted for six months (January–June 2026) in digital Islamic learning 

environments involving online religious communities, educators, content creators, and 

learners. Participants were selected through purposive sampling based on their active 

involvement in digital Islamic learning activities, experience in managing or participating in 

online religious programs, and understanding of digital transformation in Islamic learning 

practices. A total of 15 informants participated, representing knowledge producers, learning 

facilitators, and digital learning users. Data were collected through digital observation of 

Islamic learning platforms, semi-structured interviews, and document analysis of online 

religious learning materials and communication content. The research instruments included 
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observation guidelines, interview protocols, and document analysis frameworks based on three 

analytical dimensions: strategic educational management, digital learning transformation, and 

religious authority transformation. 

The collected data were analyzed using Miles, Huberman, and Saldaña’s interactive 

qualitative analysis model, consisting of data condensation, data display, and conclusion 

drawing. The analysis process involved coding and categorizing empirical data to identify 

patterns related to strategic management, digital learning practices, and changes in religious 

authority. Research validity was established through data source triangulation, methodological 

triangulation, and member checking by comparing information from educators, digital content 

managers, and learners. The credibility, dependability, confirmability, and transferability of the 

findings were strengthened through systematic documentation of the research process and 

detailed descriptions of the research context. 

 

3. RESULT  

The findings of this study reveal that digital Islamic learning transformation among 

urban Muslim communities has produced significant changes in learning management 

practices, knowledge dissemination mechanisms, and patterns of religious authority. Based on 

digital observations, interviews, and document analysis, three major themes emerged: (1) the 

expansion of digital Islamic learning ecosystems, (2) the emergence of new forms of religious 

authority, and (3) the need for strategic management of digital Islamic education. These 

findings demonstrate that digital transformation has created a new educational environment 

where Islamic learning is no longer limited to physical institutions but develops through 

interconnected digital networks. 

Table 1. Themes of Digital Islamic Learning Transformation 

Main Theme Sub-theme Evidence Source 

Digital Islamic learning 

ecosystem 

Online lectures, social media learning, digital 

religious communities 

Digital observation and 

interviews 

Transformation of religious 

authority 

Digital visibility, online credibility, interaction 

with learners 

Interviews and platform 

analysis 

Strategic management 

challenges 

Governance, quality control, educator adaptation Interviews and document 

analysis 

Source: Primary data processed by researchers, 2026 

Expansion of Digital Islamic Learning Ecosystem 

The first finding indicates that digital platforms have expanded the accessibility and 

flexibility of Islamic learning among urban Muslim communities. The participants explained 

that online platforms such as YouTube, Instagram, and digital learning communities have 
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become important channels for accessing religious knowledge. Unlike conventional learning 

environments that depend on physical attendance and institutional structures, digital learning 

enables learners to participate regardless of geographical limitations. 

The observation results show that digital Islamic learning activities appear in several 

forms, including recorded religious lectures, live streaming studies, online discussion forums, 

and digital learning materials. These practices demonstrate a shift from institution-centered 

learning toward platform-mediated learning environments. Digital platforms function not 

only as communication tools but also as educational spaces where religious knowledge is 

produced, distributed, and discussed. 

Reconstruction of Religious Authority in Digital Learning Spaces 

The second finding relates to changes in religious authority within digital Islamic 

learning environments. The data indicate that digital transformation has not removed traditional 

religious authority but has created new mechanisms through which authority is recognized and 

negotiated. 

The interviewed participants identified that credibility in digital religious learning is 

influenced by several factors, including scholarly background, communication ability, 

consistency of online content production, audience engagement, and institutional affiliation. 

Therefore, religious authority in digital environments develops through the interaction between 

traditional legitimacy and digital visibility. 

Table 2. Indicators of Digital Religious Authority Transformation 

Traditional Authority Dimension Digital Transformation Dimension 

Scholarly background Online visibility and accessibility 

Institutional affiliation Digital community recognition 

Face-to-face learning Platform-based interaction 

Formal teaching structure Networked learning relationships 

Source: Interview and digital observation data, 2026 

The findings suggest that digital Islamic learning creates a hybrid authority structure. 

Religious educators remain important sources of knowledge, but their influence is increasingly 

shaped by digital communication strategies and the ability to manage online learning 

interactions. 

Strategic Management Challenges in Digital Islamic Learning 

The third finding highlights strategic challenges faced by Islamic educational actors 

in managing digital transformation. The research identified three main challenges: governance 

of digital learning content, educator adaptation, and maintaining educational quality. 
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First, participants emphasized the importance of establishing quality assurance 

mechanisms because digital platforms allow various forms of religious content to circulate 

without standardized validation processes. Second, educators need new competencies related 

to digital communication, content development, and online learning management. Third, 

Islamic educational institutions require strategic policies to integrate digital innovation while 

preserving Islamic educational values. 

Table 3. Strategic Management Dimensions of Digital Islamic Learning Transformation 

Strategic Dimension Research Finding 

Digital leadership Need for adaptive leadership in managing technological change 

Human resource 

development 

Requirement for educators’ digital competence 

Learning governance Need for quality assurance and ethical guidelines 

Institutional strategy Integration of digital innovation with Islamic educational values 

Source: Primary data processed by researchers, 2026 

Integrated Model of Strategic Digital Islamic Learning Management 

Based on the findings, this study proposes a strategic management model for digital 

Islamic learning transformation consisting of three interconnected elements: digital leadership, 

institutional governance, and religious knowledge management. Digital leadership provides 

strategic direction for transformation, institutional governance ensures quality and 

accountability, while knowledge management maintains the legitimacy of Islamic learning. 

Digital Leadership 

↓ 

Institutional Governance 

↓ 

Digital Islamic Learning Management 

↓ 

Reconstruction of Religious Authority 

↓ 

Sustainable Islamic Education Transformation 

Figure 1. Strategic Management Model of Digital Islamic Learning 

Transformation 

Source: Developed by researchers based on empirical findings, 2026 

The findings demonstrate that digital Islamic learning transformation represents not 

only a technological change but also a strategic transformation in Islamic education 

management. Digital platforms have expanded learning accessibility, reconstructed patterns of 

religious authority, and created new demands for institutional governance. These empirical 
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findings provide a foundation for further discussion regarding how Islamic educational 

institutions can strategically manage digital transformation while maintaining educational 

values and religious legitimacy. 

4. DISCUSSION  

The findings of this study demonstrate that digital Islamic learning transformation 

represents a strategic change in Islamic education management rather than merely a 

technological adaptation process. The expansion of online Islamic learning platforms indicates 

that religious education has entered a post-digital environment where technology, human 

interaction, institutional strategy, and knowledge management are interconnected. This finding 

supports the argument of digital transformation scholars that technology creates organizational 

transformation only when institutions develop strategic capabilities, adaptive structures, and 

leadership orientations capable of managing change (Vial, 2019).  

In the context of Islamic education, digital transformation requires institutions to 

reconsider conventional approaches to learning management because knowledge transmission 

is no longer exclusively controlled by formal educational spaces. The emergence of online 

Islamic learning communities reflects a shift from institution-centered education toward 

ecosystem-based learning, where multiple actors participate in producing and distributing 

knowledge. This condition confirms that educational institutions must develop strategic 

responses that integrate digital infrastructure, educator competence, and governance 

mechanisms. Recent research on higher education digital transformation emphasizes that 

leadership plays a central role in ensuring that digital initiatives become sustainable 

institutional strategies rather than fragmented technological projects  (Ellis, 2025; Fernández 

et al., 2023). Therefore, the findings contribute to Islamic education management discourse by 

demonstrating that digital transformation requires strategic institutional adaptation. 

The finding that digital Islamic learning creates new patterns of religious authority 

supports previous studies on digital religion, which argue that digital platforms reshape the 

relationship between religious knowledge producers and knowledge users. Traditional Islamic 

authority has historically been constructed through scholarly credentials, institutional 

affiliation, and recognized educational pathways (Avidov-Ungar & Forkosh-Baruch, 2018). 

However, digital environments introduce additional mechanisms of legitimacy, including 

online visibility, communication capability, audience engagement, and network formation. 

Campbell (2013) explains that the internet does not necessarily eliminate traditional religious 

authority but creates negotiation between established authorities and emerging digital actors 
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(Campbell, 2013). This study extends that perspective by showing that within Islamic learning 

contexts, authority transformation has direct implications for educational management. 

Religious educators are no longer required only to possess scholarly competence but must also 

develop digital pedagogical capabilities to effectively communicate knowledge in 

contemporary learning environments. This finding aligns with research on digital academic 

leadership, which emphasizes that leaders and educators in digital contexts must combine 

professional expertise with technological competence and strategic communication skills 

(Reeves, 2018). Consequently, digital Islamic learning requires a redefinition of educator 

professionalism, where religious competence and digital literacy become interconnected 

dimensions of educational leadership. 

The transformation of religious authority identified in this study also indicates the 

emergence of a hybrid governance model in Islamic education. The findings show that digital 

platforms create interaction between traditional religious structures and new forms of network-

based authority. This hybrid model does not completely replace established religious 

institutions; instead, it modifies how authority is negotiated and maintained. From a strategic 

management perspective, this phenomenon requires Islamic educational institutions to develop 

governance mechanisms that regulate digital learning quality, ethical standards, and knowledge 

validation. This interpretation is consistent with studies on educational governance in the 

digital era, which argue that institutions must establish clear policies and strategic frameworks 

to manage technological innovation while maintaining organizational values (Williamson et 

al., 2020). Digital transformation creates opportunities for expanding access to Islamic 

knowledge, but without appropriate governance it may also generate challenges related to 

misinformation, inconsistent educational standards, and weakening institutional control. 

Therefore, strategic management in Islamic education should not view digital platforms merely 

as communication channels but as new educational environments requiring institutional 

governance. 

The findings regarding strategic management challenges reveal that successful digital 

Islamic learning transformation depends strongly on leadership capacity and organizational 

readiness. The study identifies digital leadership, human resource development, and 

institutional governance as essential components in managing digital transformation. These 

findings reinforce research showing that digital transformation in higher education is strongly 

influenced by leadership vision, organizational culture, and strategic alignment between 

technology and institutional objectives (Verhoef et al., 2021). Leaders of Islamic educational 

institutions need to move beyond operational technology adoption toward strategic digital 
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transformation by developing policies, supporting educator development, and creating 

sustainable digital learning ecosystems. Recent studies on higher education leadership in the 

postdigital era emphasize that educational leaders must coordinate strategy, governance, 

policy, and investment simultaneously because digital transformation affects the entire 

educational ecosystem rather than isolated technological practices (Ellis, 2025). In relation to 

Islamic education, this means that institutional leaders must integrate digital innovation with 

Islamic educational philosophy, ensuring that technological advancement strengthens rather 

than disrupts the moral and intellectual foundations of Islamic learning. 

This study also contributes theoretically by connecting digital transformation literature 

with Islamic education management perspectives. Previous studies on digital learning have 

primarily focused on technological effectiveness, learner engagement, or digital competence, 

while studies on digital religion have concentrated on changing patterns of religious 

participation and authority. The present study bridges these perspectives by proposing that 

digital Islamic learning transformation should be understood as a strategic management 

phenomenon involving technology, organizational change, and knowledge governance. This 

argument expands the understanding of Islamic education management by introducing the 

concept of strategic digital Islamic learning governance, which emphasizes the relationship 

between leadership, institutional adaptation, and religious knowledge management. Such a 

perspective is consistent with broader research on digital transformation that views 

organizational change as a multidimensional process involving structural, cultural, and human 

factors rather than technological implementation alone (Warner & Wäger, 2019)Thus, the 

transformation of Islamic learning in digital environments requires institutions to develop 

dynamic capabilities that enable continuous adaptation while maintaining educational identity 

and religious legitimacy. 

Finally, the findings suggest several practical implications for Islamic educational 

institutions seeking to manage digital transformation effectively. Institutions should develop 

comprehensive digital learning strategies that include educator digital competence 

development, quality assurance mechanisms, ethical guidelines, and institutional policies for 

online Islamic learning. Rather than allowing digital religious learning to develop without 

direction, Islamic educational leaders need to actively manage transformation through strategic 

planning and governance innovation. This recommendation aligns with recent studies 

emphasizing that digital transformation success depends on institutional capacity to integrate 

technology with leadership, organizational culture, and stakeholder participation (Ngqunguza 

et al., 2024). For Islamic education, the challenge is not simply adopting digital platforms but 
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ensuring that digital transformation contributes to meaningful learning experiences, maintains 

epistemological integrity, and strengthens institutional missions. Therefore, the future 

development of Islamic education requires strategic leadership capable of managing the 

intersection between technological innovation, educational transformation, and the 

preservation of Islamic values. 

5. CONCLUSION 

This study concludes that digital Islamic learning transformation represents a strategic 

management challenge that reshapes learning governance and religious authority within urban 

Muslim communities. Digital platforms expand access to Islamic knowledge while creating 

new forms of authority that require adaptive leadership, institutional governance, and digital 

learning strategies. This study is limited by its qualitative design and focus on selected urban 

digital Islamic learning communities, which may restrict broader generalization. Future 

research should employ comparative studies across Islamic educational institutions and 

integrate quantitative approaches to examine the relationship between digital leadership, 

governance capacity, and sustainable Islamic education transformation. 
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